	Reception Long term Curriculum Plan

	
	Autumn 1 
	Autumn 2 
	Spring 1 
	Spring 2 
	Summer 1
	Summer 2

	Topic 
Key Question
	Marvellous Me - 
How am I unique?


	Happy helper –  Who helps me in my home and community?

	Terrific Transport – How can I travel around my city and the UK?
	Our Wonderful World – What is it like over there?
	Fabulous Food – Where does my food come from?
	Glorious Growing – How do things grow and change?

	Key Knowledge and Skills explored through each topic:
	Key Knowledge 
Identity and Self-Awareness
Children understand that they are unique individuals with their own thoughts, feelings, preferences, and physical characteristics.
They begin to recognise how they have grown and changed since they were babies.
They learn to describe themselves and talk about what makes them special.
Emotions and Relationships
Children understand that love can be shown through kind actions, words, and spending time together.
They learn that families are made up of people who care for and support each other.
They begin to understand that families can look different and have different traditions.
Family and Home Life
Children learn to identify who is in their family and what makes their family special.
They understand that homes can look different and reflect the people who live in them.
They begin to talk about routines, meals, and celebrations that are part of their home life.
Seasonal Changes – Summer and Autumn
Children understand that summer is warm, with longer days, and opportunities to play outside.
They learn that autumn brings cooler weather, falling leaves, and changes in nature.
They begin to compare summer, autumn, winter, and spring by observing changes in weather, daylight, and the environment.
Harvest and Community
Children learn that harvest is a time when crops are gathered and people give thanks for food.
They understand that harvest celebrations may include sharing food and helping others in the community.
Key Skills
How am I unique?
Children recognise themselves as individuals, noticing simple things that make them special.
They talk about themselves and familiar people, using everyday language.
They identify people who belong to their family and recognise that families are important.
They notice changes in themselves, such as learning new routines or skills.
They observe their immediate environment and talk about what they see now.

	Key Knowledge 
People Who Help Us
Children begin to understand that adults at home, school, and in the community help keep them safe and support their needs.
Emergency services (e.g. police, firefighters, paramedics) help in dangerous or urgent situations.
Roles and Responsibilities
Different people have different jobs and responsibilities (e.g. teachers help us learn, doctors help us stay healthy).
Remembrance and Symbols
Poppies are worn to remember people who helped and protected others in the past, especially during war.
Celebrations and Traditions
People celebrate different festivals in different ways, such as Diwali, Christmas, and birthdays.
Celebrations can include food, decorations, music, stories, and giving gifts.
Families and schools may celebrate in different ways.
Giving and Receiving
Gifts are given to show love, kindness, and appreciation.
Giving and receiving can be part of celebrations and traditions.
Seasonal Changes – Winter
Winter brings changes in weather (cold, frost, snow), daylight (shorter days), and nature (bare trees, animals hibernating).
People wear warmer clothes and may do different activities in winter.

Key Skills
Children identify adults who help them at home, school and in the community.
They recognise simple roles people have and talk about what helpers do.
They talk about celebrations they experience, sharing simple ideas about what happens.
They notice winter changes in the environment and everyday life.
They begin to show appreciation for people who help them.

	Key Knowledge 
Travel and Transport
Children understand what travelling is
Children understand that there are many ways to travel, including walking, cycling, driving, flying, and using public transport.
Know the names of common transport types such as car, bus, train, bike, aeroplane, and boat.
Transport moves in different ways—on roads, tracks, water, or in the air.
People can travel locally, nationally, and internationally using different types of transport.
Local Area and Community
Children learn that Birmingham is the name of their city and begin to recognise it as part of their identity and community.
They can talk about and recognise some places of significance and place these on a map. 
They understand that cities are places where people live, work, and travel.
Uniforms and Roles
Children understand that uniforms are special clothing worn by people in certain jobs to help others recognise their role.
They learn that people such as police officers, firefighters, doctors, nurses, and postal workers wear uniforms to help and protect others.
Road Safety
Children begin to understand how to stay safe near roads.
They learn about using pedestrian crossings, holding hands with an adult, and looking and listening before crossing the road.
Celebrations and Traditions
Children understand that Chinese New Year is a special celebration that marks the beginning of the new year in the Chinese calendar.
Children learn that Chinese New Year is celebrated with traditions such as dragon dances, red decorations, lanterns, and giving red envelopes.
Children begin to recognise that people around the world celebrate in different ways and that Chinese New Year is an important cultural festival for many families.

Seasonal Changes – Winter
Winter brings changes in weather (cold, frost, snow), daylight (shorter days), and nature (bare trees, animals hibernating).
People wear warmer clothes and may do different activities in winter.

Key Skills
Children name different types of transport and describe how they move.
They talk about familiar journeys, such as travelling to school.
They recognise their local area, including the name of their city.
They identify people in uniforms and link these to helping roles.
They begin to follow simple safety rules, with adult support.
They notice winter conditions and talk about how this affects travel and clothing.

	Key Knowledge 
Geography and Place
Children begin to understand that Africa is a continent far away from where they live.
They learn that Africa has different landscapes, including deserts, rainforests, and savannahs.
The African savannah is a grassy plain with few trees, and the weather is typically hot and dry. 
Animals and Habitats
Children learn that the African savannah is home to animals such as lions, elephants, giraffes, zebras, and rhinos.
They understand that animals eat different things: some eat plants (herbivores), some eat meat (carnivores), and some eat both (omnivores).
They begin to understand that animals live in habitats that suit their needs.
Environmental Awareness
Children begin to understand that human actions can affect the environment, such as through pollution or deforestation.
They learn that we can help protect the environment by recycling, saving energy, and caring for nature.
Seasonal Changes
Children understand that spring is a season when the weather begins to get warmer and days become longer.
They learn that plants begin to grow again, trees start to blossom, and animals may come out of hibernation.
Spring is a time of new life, with baby animals being born and flowers blooming.
Children begin to notice changes in the environment, such as more sunshine, rain showers, and signs of growth in nature.

Key Skills
Children recognise that people live in different places around the world.
They describe features of a different place using simple language.
They identify animals and environments linked to a specific habitat.
They notice spring changes such as new growth and warmer weather.
They begin to talk about simple differences between where they live and other places.
They show care for the natural environment in small, everyday ways.

	Key Knowledge 
Food and Farming
Children understand that food comes from different sources, including farms, shops, and nature.
They learn that farms grow crops and raise animals that provide food such as milk, eggs, fruit, and vegetables.
They begin to recognise different types of food and understand the difference between healthy and unhealthy choices.
Children learn that farmers do important jobs like planting, feeding animals, and harvesting crops.
Senses and Exploration
Children understand that we use our senses (taste, smell, touch, sight, and hearing) to explore and enjoy food.
They begin to describe food using sensory language (e.g. sweet, crunchy, soft).
Animals and Classification
Children learn the names of common farm animals and begin to understand what they eat and how they are cared for.
They begin to classify foods and animals based on characteristics (e.g. fruit vs vegetable, herbivore vs omnivore).
Seasonal Changes – Spring
Children understand that spring is a season of growth and renewal.
They learn that in spring, the weather becomes warmer, plants begin to grow, and animals may have babies.
They begin to compare spring with autumn and winter, noticing differences in temperature, daylight, and nature.

Key Skills
Children identify where food comes from, including farms and shops.
They name common foods and animals and talk about what they provide.
They use their senses to describe food and natural materials.
They group foods and animals in simple ways.
They talk about spring and early summer changes linked to growth.
They begin to make simple comparisons, such as healthy / unhealthy or now / before.

	Key Knowledge
Plants and Growth
Children understand that a seed is the beginning of a plant and needs water, sunlight, soil, and warmth to grow.
They learn that seeds grow into plants through stages such as germination, sprouting, and flowering.
They begin to understand the life cycle of a plant from seed to mature plant and back to seed.
Life Cycles and Minibeasts
Children learn that gardens are home to many living things including plants, insects, and small animals.
They understand that insects and minibeasts are small creatures like caterpillars, ladybirds, worms, and bees.
They learn that a caterpillar grows and changes through a life cycle: egg → caterpillar → chrysalis → butterfly.
Seasonal Changes – Summer
Children understand that summer is a warm season with longer days, more sunshine, and opportunities to see plants and animals growing.
They begin to compare summer with spring, autumn, and winter by noticing differences in weather, daylight, and nature.

Key Skills
Children recognise that living things grow and change over time.
They sequence simple life cycles using pictures or stories.
They describe changes they observe in plants, animals and insects.
They compare seasons, noticing differences in weather, daylight and nature.
They use learned vocabulary to explain growth and change.
They talk about how they have changed since the start of the year.



	Key Topic Texts 

	We All Belong
Hair Love
	Mog and the V.E.T
Stick Man
	Runaway Train
The Train Ride
	We’re Going on a Lion Hunt
Handa’s Surprise 
	Farmer Duck
Little Red Hen 
	Errol’s Garden
The Hungry Caterpillar

	Word Aware 


	Love
Unique
Family
Home/school 
Feelings
Kindness
Share
Grow
Change
Baby
Food
Culture
Autumn
Weather
Harvest
Thankful
Different
Same
Likes/dislikes
Senses:taste, smell, touch, sight, hear

	Help
Family
Teacher
Doctor
Firefighter
Police
Community
Emergency
Poppy
Remember
Celebrate
Festival
Diwali
Christmas
Gift
Share
Winter
Snow
Cold
	Travel
Transport
Car
Bus
Train
Bike
Aeroplane
Boat
Land
Air
Sea
City
Birmingham
Road
Map
Past
Uniform
Safe
Crossing
Look
Listen
	Africa
Savannah
Hot
Dry
Season
Rain
Grass
Meat
Plant
Carnivore
Herbivore
Omnivore
Environment
Pollution
Recycle
Protect
Spring
Blossom
	Food
Farm
Farmer
Crop
Animal
Milk
Egg
Fruit
Vegetable
Healthy
Unhealthy
Senses:taste, smell, touch, sight, hear
Herbivore
Carnivore
Omnivore
Spring
Grow
	Seed
Plant
Soil
Water
Sunlight
Warmth
Germination
Sprouting
Flowering
Life cycle
Caterpillar
Chrysalis
Butterfly
Minibeast
Insect
Garden
Summer
Season
Weather
Daylight

	Questions
	What does love mean to me?
Who am I?
What do I look like?
What do I like to do?
What is a family?
Who is in my family?
What makes us a family?
What do we eat in my family?
What is your home like?
How have you changed since you were a baby? 

What changes can you see in the world around you during autumn?
Why do people celebrate harvest time?
	Who helps me?
Who helps me at home?
Who helps me at school?
Who helps me in my community?
Who helps me in an emergency?
Why do people wear poppies?
How and what do other children celebrate?
How do we celebrate Diwali?
Who celebrates Christmas?
How is Christmas celebrated at home?
How is Christmas celebrated at school?
Why do we send and receive gifts?

What changes can you see in the world around you during winter?
How does winter compare to autumn?

	What is travelling? How can I travel?
What is a map?
What is the name of our city? 
What names of transport do you know?
How does transport travel?
How can we travel around our country and the wider world?
What is a uniform and who wears one?
Who fixes modes of transport?
What were cities and transport like in the past? 
How did people travel around towns long ago?
How can we be safe by the road?

What is love and what does it mean to me? (Kandinksy circles)

What changes can you see in the world around you during winter?
How is the weather changing?
	What is it like over there?
Where is Africa?
What is it like there? 
What is a savannah? What is the African savannah weather like?
What animals are found in the African savannah? 
What do the animals eat? (classification)
What affect do we have on the environment?
How can we look after our environment?

What changes can you see in the world around you during spring? 
How does springtime compare to autumn and winter?




	Where does my food come from?
What is food? Can you name it? What are our senses? 
What is a farm?
What jobs have to take place on a farm? 
What animals live on a farm?
What food do we get from a farm?
What food are healthy and unhealthy? 

What changes can you see in the world around you during spring? 
How does springtime compare to autumn and winter?



	What is a seed?
What does a seed need to grow? 
How does a seed grow?
What is a seed’s life cycle?
What lives in a garden?
What is an insect?
What is a minibeast?
What is a catepillar?
How does a caterpillar gorw and change? (Life cycle)
What changes can you see in summer time?
How does this compare to passed seasons?


	Subject specific links and questions 
	History: 
How have I changed since I was a baby?
Who is significant in my family? 
What are some significant times for me and my family?
Geography: 
Where do I live? 
What is my home like? 
Are all homes the same?
Science: What are the parts of my body? 

	History:
Who helps us in our community, and how were their jobs the same or different a long time ago?
Geography: 
Who helps me in my community?
Science: 
What are my senses?
How do significant people help me to stay healthy? 
How can I help to look after my body, including teeth?
What is happening outside at this time of the year?


	History: 
How did people travel in the past? 
What was transport like long ago?
Geography: 
What is the name of my city and country?
Where are the important places around me?
How has my city changed?
Science: 
Which vehicles can travel on land, which can travel on water, and which can travel in the air?

	History:                 
Where have I travelled to and from? 
Where have my family travelled to/from? Locate on map 
Geography:
How did I travel? What is the weather like in those places?
Science: 
Is the temperature the same all over the world? 
How do we know? Which animals live in hot/cold places?  Why can’t all animals live anywhere in the world?
What is a herbivore, carnivore and omnivore?

	History: 
How do you think people got their food a long time ago before there were supermarkets? 
What jobs did farmers do in the past, and how are they the same or different today?
Geography:  
Where does food come from? 
Does food come from near or far?
Science:
How do sense help us?
What do plants need to grow on a farm?
 What helps food to grow and stay healthy? 
Which foods come from plants and which foods come from animals?
	History:
How do some insects change over time? 
Geography: 
How do insects help seeds and pollen move from one place to another in nature?
Science:
How do animals and plants change as they grow?
How do insects and the weather make new things grow?
Where do seeds come from?


	The Birth to Five Matters statements outlined below align with our half‑termly areas of focus. While these statements help to support intentional planning and demonstrate progression over time, our practice is not driven by a rigid or linear application of the framework. We place strong emphasis on a fluid, responsive approach with termly end points and purposeful repetition, recognising that children’s learning and development do not follow a fixed sequence. Skills are therefore revisited, deepened, and applied across a range of contexts rather than being treated as discrete stages, ensuring provision reflects the individual and holistic nature of how young children learn and develop.

	EYFS Communication and language Educational Programme
The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, storytelling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.

	Communication and Language Termly End Points

	Children listen and respond in familiar routines, stories, rhymes and conversations. They are on track if they can listen in small groups and familiar routines, follow simple instructions, join in with repeated phrases in stories and rhymes, and use simple or increasingly longer sentences to talk about themselves, their play, needs and experiences. This secures the foundations of listening, attention and everyday talk.
	Children sustain attention for longer, follow more detailed instructions, ask questions and use talk to explain, imagine, organise play and develop their thinking. They are on track if they can follow two-part instructions, ask and answer questions, use newly taught vocabulary, explain what is happening or what might happen next, and use talk to organise play and thinking. This strengthens spoken language through vocabulary, questioning and explanation.
	Children listen, respond and contribute confidently in discussions. They are on track if they can follow stories without pictures, use relevant vocabulary from stories and wider learning, explain their thinking, retell familiar stories, organise ideas and feelings through talk, and hold back-and-forth conversations with adults and peers. This supports children to apply spoken language independently across learning and play.

	Communication and Language Birth to Five 

Listening and Attention  

Understanding

Speaking 

	Listening and Attention 
Shows variability in listening behaviour; may move around and fiddle but still be listening or sit still but not absorbed by activity 
Understanding 
Beginning to understand humour, e.g. nonsense rhymes, jokes 
Speaking 
Extends vocabulary, especially by grouping and naming, exploring the meaning and sounds of new words 
Uses language to imagine and recreate roles and experiences in play situations 



	Listening and Attention 
Listens for longer periods; may move around and fiddle but still be listening or sit still but not absorbed by activity
Begins to indicate two-channelled attention, e.g. paying attention to something of interest for short or long periods; can both listen and do for short span
Understanding 
Understands a range of complex sentence structures including negatives, plurals and tense markers 
Begins to understand questions such as who; when and where 
Speaking 
Links statements and sticks to a main theme or intention
Uses talk to organise, sequence and clarify thinking, ideas, feelings and events
	Listening and Attention 
Indicates two-channelled attention, e.g. paying attention to something of interest for short or long periods; can both listen and do for short span
Understanding
More confidently follows a story without pictures or prompts 
Listens and responds to ideas expressed by others in conversation or discussion 
Understands questions such as who; why; when; where and how
Speaking   Introduces a storyline or narrative into their play


	Communication and Language ELG 

	ELG 
Listening, Attention and Understanding 
Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group interactions. 
Make comments about what they have heard and ask questions to clarify their understanding.
Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.
ELG
Speaking
Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary. 
Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate. 
Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher.

	EYFS Personal, Social and Emotional Development Educational Programme
Personal, Social and Emotional Development Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.

	Personal, Social and Emotional Termly End Points
	Children begin to feel secure, settled and confident in the Reception environment. They are on track if they seek support from familiar adults when needed, communicate their wants and needs, talk about themselves, their family and communities, and begin to recognise and name their feelings. This secures the Strong Foundations priority of children feeling safe, known and ready to learn through positive relationships, clear routines and adult support.
	Children develop confidence in relationships, play and group situations. They are on track if they form friendships, speak about their needs, interests and opinions in familiar groups, show increasing confidence in choosing resources and activities, begin to understand other people’s feelings, and talk about behaviour and consequences. This strengthens children’s social and emotional foundations by supporting self-regulation, empathy, independence, turn-taking and cooperative play.
	Children show increasing independence, resilience and emotional regulation. They are on track if they manage their feelings with growing confidence, persevere with chosen activities, describe what they can do well and what they are improving, understand fairness and behavioural expectations, resolve simple conflicts through sharing, negotiation or compromise, and begin to repair relationships when they have caused upset. This supports children to apply their personal, social and emotional skills independently across learning and play, preparing them for the ELGs and successful transition into Year 1.

	Personal, Social and Emotional Development Birth to Five 
 
Making relationships

Sense of Self

Understanding Emotions 

	Making Relationships 
Returns to the secure base of a familiar adult to recharge and gain emotional support and practical help in difficult situations 
Represents and recreates what they have learnt about social interactions from their relationships with close adults, in their play and relationships with others
Is proactive in seeking adult support and able to articulate their wants and need
Sense of Self
Recognises that they belong to different communities and social groups and communicates freely about own home and community 
Understanding Emotions 
Seeks support, “emotional refuelling” and practical help in new or challenging situations.
Is aware of behavioural expectations



	Making Relationships 
Is increasingly flexible and cooperative as they are more able to understand other people’s needs, wants and behaviours 
Develops particular friendships with other children, which help them to understand different points of view and to challenge their own and others’ thinking
Sense of Self
Shows confidence in speaking to others about their own needs, wants, interests and opinions in familiar group 
Shows confidence in choosing resources and perseverance in carrying out a chosen activity 
Can describe their competencies, what they can do well and are getting better at; describing themselves in positive but realistic terms
Understanding Emotions 
Understands their own and other people’s feelings, offering empathy and comfort 
Talks about their own and others’ feelings and behaviour and its consequences
Is more able to manage their feelings and tolerate situations in which their wishes cannot be met
	Making Relationships 
Is increasingly socially skilled and will take steps to resolve conflicts with other children by negotiating and finding a compromise; sometimes by themselves, sometimes with support
Sense of Self 
Has a clear idea about what they want to do in their play and how they want to go about it

Is more aware of their relationships to particular social groups and sensitive to prejudice and discrimination
Understanding Emotions 
Attempts to repair a relationship or situation where they have caused upset and understands how their actions impact other people 
Seeks ways to manage conflict, for example through holding back, sharing, negotiation and compromise
Is sensitive to ideas of justice and fairness


	Personal, Social and Emotional ELG
	ELG 
Self-Regulation
Show an understanding of their own feelings and those of others and begin to regulate their behaviour accordingly. 
Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate. 
Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving several ideas or actions
Managing Self 
Be confident to try new activities and show independence, resilience and perseverance in the face of challenge. 
Explain the reasons for rules, know right from wrong and try to behave accordingly. 
Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding the importance of healthy food choices.
Building Relationships 
Work and play cooperatively and take turns with others. 
Form positive attachments to adults and friendships with peers. 
Show sensitivity to their own and to others’ needs.

	
At St George’s CofE Primary we follow the whole school Kapow Primary PSE Curriculum with a specific taught focus each week in reception 

	Kapow:  
‘My Feelings’ 

ELG Focus: Self-Regulation 
Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly



	Kapow:
‘Building Relationships, Special Relationships’ 

ELG Focus: Building Relationships
Work and play cooperatively and take turns with others



	Kapow:
‘Why do we have rules?’

ELG Focus: Managing Self
Explain the reasons for rules, know right from wrong and try to behave accordingly.

Be confident to try new activities and show independence, resilience and perseverance in the face of challenge.


	Kapow:
‘Self-Regulation: Listening and following instructions’ 

ELG Focus: Self-Regulation
Give focused attention to what the teacher says, responding appropriately even when engaged in activity and show an ability to follow instructions involving several ideas or actions.

Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate.

ELG Focus: Managing Self
Be confident to try new activities and show independence, resilience and perseverance in the face of challenge.

Explain the reasons for rules, know right from wrong and try to behave accordingly.

ELG Focus: Building Relationships 
Show sensitivity to their own and others’ needs. 
	Kapow:
‘Building relationships; My family and friends’

ELG Focus: Building Relationships
Show sensitivity to their own and to others’ needs

ELG Focus: Building Relationships      Work and play cooperatively and take turns with others.

Form positive attachments to adults and friendships with peers.

Show sensitivity to their own and to others’ needs.

ELG Focus: Managing Self
Children at the expected level of development will:
Explain the reasons for rules, know right from wrong and try to behave accordingly.


	Kapow:
‘Managing Self: My Wellbeing’ 

ELG Focus: Managing Self
Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding the importance of healthy food choices.

Be confident to try new activities and show independence, resilience and perseverance in the face of challenges.

Explain the reasons for rules, know right from wrong and try to behave accordingly.

ELG Focus: Self-Regulation
Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving several ideas or actions.



	Physical Development Educational Programme
Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives11. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.

	Physical Development Termly End Points
	Children develop confidence in moving safely and independently in a range of ways. They are on track if they can move with increasing control through actions such as crawling, rolling, walking, running, jumping and hopping, begin to show a dominant hand, use simple tools with support, and develop independence with toileting, hygiene and daily routines. This secures the Strong Foundations priority of children being physically ready to learn through movement, self-care, safe routines and early fine motor control.
	Children develop greater control, coordination and confidence when using their bodies and tools. They are on track if they can experiment with different ways of moving, travel around and through equipment safely, begin to manage simple risks, handle tools and materials with increasing control, and understand that exercise, sleep, hygiene, drinking water and a healthy range of foods support good health. This strengthens children’s physical foundations by developing balance, coordination, hand strength, tool control and healthy habits.
	Children move with increasing skill, accuracy and independence across gross and fine motor activities. They are on track if they can negotiate space safely, adjust speed and direction, balance and climb with confidence, control objects when throwing, catching, kicking or pushing, hold a pencil effectively, form recognisable letters with increasing accuracy, and use tools such as scissors, paintbrushes and cutlery with care. This supports children to apply physical skills independently across learning and play, preparing them for the Gross Motor and Fine Motor ELGs and transition into Year 1.

	


Physical Development Birth to Five 

Moving and Handling

Health and Self Care
	Moving and Handling 
Experiments with different ways of moving, testing out ideas and adapting movements to reduce risk. 
Shows a preference for a dominant hand. 
Begins to use anticlockwise movements and retrace vertical lines.
Health and Self Care
Usually dry and clean during the day. 
Has established a consistent daily pattern in eating, toileting and sleeping routines and can explain why this is important. 
Shows some understanding that good practices around exercise, eating, drinking water, sleeping and hygiene contribute to good health










	Moving and Handling 
Chooses to move in a range of ways, moving freely and with confidence (slithering, rolling, crawling, walking, running, jumping, sliding, hopping). 
Uses a pencil and mostly holds it effectively to form recognisable letters, some of which are correctly formed.
Uses simple tools to effect changes to materials. 
Handles tools, objects, construction and malleable materials safely and with increasing control and intention
Jumps off an object and lands appropriately, using hands, arms and body to stabilise and balance. 
 Health and Self Care
Eats a healthy range of foodstuffs and understands the need for variety. 
Describes physical changes to the body when feeling unwell, anxious, tired, angry or sad. 

Shows understanding of how to transport and store equipment safely.
Shows understanding of the need for safety when tackling new challenges and begins to manage risks by taking independent action or giving verbal warnings
	Moving and Handling 
Negotiates space successfully when playing racing and chasing games, adjusting speed or direction to avoid obstacles. 
Shows increasing control over an object when pushing, patting, throwing, catching or kicking it. 
Uses a pencil and holds it effectively to form recognisable letters, most of which are correctly formed.
Travels with confidence and skill around, under, over and through balancing and climbing equipment.
Begins to form recognisable letters independently.
Health and Self Care
Describes different food textures and tastes when cooking and notices changes when foods are combined or heated/cooled. 
Practices appropriate safety measures without direct supervision, considering both the benefits and risks of physical experiences. 
Can initiate and describe playful actions or movements for other children to mirror and follow.



	Physical Development ELG
	ELG
Gross Motor Skills 
Negotiate space and obstacles safely, with consideration for themselves and others. 
Demonstrate strength, balance and coordination when playing. 
Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.
ELG
Fine Motor Skills 
Hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases. 
Use a range of small tools, including scissors, paintbrushes and cutlery. 
Begin to show accuracy and care when drawing. considering both benefits and risk of a physical experience

	Literacy Educational Programme 
It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. 
Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing).

	




Literacy: Reading Termly End Points

	Children begin to secure the foundations of early reading through daily Little Wandle phonics, oral blending, decoding and shared reading. They are on track if they can recognise and say the Phase 2 grapheme-phoneme correspondences taught so far, orally blend and segment simple words, read simple CVC words, begin to read captions or short phrases, and recognise early tricky words. This secures the Strong Foundations priority of children developing secure phonics knowledge, listening skills, vocabulary and confidence with books.
	Children develop greater fluency and confidence in decoding. They are on track if they can read words containing the full Phase 2 GPCs and begin to apply Phase 3 digraphs and trigraphs. They read words with double letters and longer words, recognise more tricky words, and use their phonics to read matched decodable books with increasing independence. This strengthens the foundations of reading by ensuring children practise decoding, blending, prosody and comprehension using books matched closely to their phonics knowledge.
	Children apply their phonics knowledge more independently to read increasingly complex words and sentences. They are on track if they can review and apply Phase 3 securely, read words with two or more digraphs, words ending in -ing, compound words and words with s/es endings, and begin to read Phase 4 words. They read familiar tricky words, reread decodable books to build fluency, and talk about what they have read. This supports children to apply reading skills confidently across the curriculum and prepares them for the ELG and transition into Year 1.

	



Phonics 

At St George’s CE Primary we follow Little Wandle Systematic Synthetic Phonics Programme 
	Phase 2 GPCs
s a t p
i n m d
g o c k 
ck e u r 
h b f l 

Tricky Words 
is I the 
	Phase 2 GPCs
ff ll ss j v w x y z zz qu ch sh th ng nk 
• words with –s /s/ added at the end (hats sits)
• words ending in s /z/ (his) and with –s /z/ added at the end (bags sings)

Tricky Words
put* pull* full* as and has his her go no to into she push* he of we me be

(*These tricky words may not be tricky in some regional pronunciations, in which case they should not be treated as such.)
	Phase 3 GPCs
ai ee igh oa oo oo ar or ur ow oi ear air er 
• words with double letters 
• longer words

Tricky Words
was you they my by all are sure pure
	Phase 3 GPCs
Review Phase 3 
• words with double letters, longer words, words with two or more digraphs, words ending in –ing, compound words 
• words with s /z/ in the middle • words with –s /s/ /z/ at the end 
• words with –es /z/ at the end

Tricky Words
Review all taught so far




	Phase 4 GPCs
Short vowels with adjacent consonants • CVCC CCVC CCVCC CCCVC CCCVCC 
• longer words and compound words 
• words ending in suffixes: –ing, –ed /t/, –ed /id/ /ed/, –est

Tricky Words
said so have like some come love do were here little says there when what one out today
	Phase 4 GPCs
Phase 3 long vowel graphemes with adjacent consonants 
• CVCC CCVC CCCVC CCV CCVCC 
• words ending in suffixes: –ing, –ed /t/, –ed /id/ /ed/, –ed /d/ –er, –est 
• longer words

Tricky Words
Review all taught so far



	Reading Birth to Five 

We foster a strong Reading for Pleasure culture while developing children’s language through Little Wandle Foundations and our love of reading which is developed through a rich book-based topic each half term. 
• Reading the book 
• Language development 
• Connect to the book
• Exploring sensory aspects
	Enjoys an increasing range of print and digital books, both fiction and non‑fiction.
Begins to develop phonological and phonemic awareness, including: 
· continuing a rhyming string
· identifying alliteration
· hearing and saying the initial sound in some words

	Includes everyday literacy artefacts in play, such as labels, instructions, signs and envelopes.
Begins to recognise some written names (peers, siblings, “Mummy”, “Daddy”).
Begins to segment and blend sounds in simple words and knows which letters represent some of them. 
	Starts to link sounds to letters, naming and sounding letters of the alphabet. 
Begins to link sounds to some common digraphs, e.g. sh, th, ee. 
Describes main story settings, events and characters in increasing detail. 
Re‑enacts and reinvents stories they have heard in their play.

	Read most taught tricky words, and uses phonic knowledge to read simple decodable words and simple sentences. 
Knows that information can be retrieved from books, computers and mobile digital devices. 
Is able to recall and discuss stories or information that has been read to them or that they have read themselves.

	Shows increasing confidence in reading simple texts, using a mix of decoding, prediction and comprehension. 
Uses vocabulary and forms of speech increasingly influenced by their experiences of reading. 

	Engages with books at a deeper level, drawing on phonic skills, language knowledge, subject knowledge and illustrations to interpret texts. 
Describes stories in detail, making links between what they read and their own experiences


	



Song 
and Rhyme Time



	Rhyme Time 
Wind the Bobbin Up
One, Two, Buckle My Shoe 
Wheels on the bus 
Hickory Dickory Dock

Suggested songs 
Head, Shoulders, Knees and Toes 
If you’re happy and you know it
Hokey Cokey 
	Rhyme Time 
Miss Molly Had a Dolly
Pat-a-cake 
Humpty Dumpy 


Suggested Songs 
Harvest songs 
Christmas songs

	Rhyme Time 
Hickory, Dickory, Dock 
Wheels on the bus 
Row, Row, Row Your Boat 
Down at the Station 
A Sailor went to Sea

Suggested Songs 
Spring time songs


	Rhyme Time 
Jack and Jill 
The Grand Old Duke of York
 1, 2, 3, 4, 5, Once I Caught a Fish Alive Twinkle, Twinkle Little Star 

Suggested Songs 
Easter songs 
Down in the Jungle

	Rhyme Time 
Baa, Baa, Black Sheep 
Ring-a-ring-a roses 
Hey, Diddle, Diddle

Suggested Songs 
Summer songs
Old McDonald had a farm 
Farmer’s in his Den 
	Rhyme Time 
Round and Round the Garden 
Mary, Mary, Quite Contrary 
Incy Wincy Spider

Suggested Songs 
Holiday songs 



	Literacy:
Reading ELG
	ELG
Comprehension
Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary.  Anticipate (where appropriate) key events in stories. 
Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role play.
ELG Word Reading
Say a sound for each letter in the alphabet and at least 10 digraphs. 
Read words consistent with their phonic knowledge by sound-blending. 
Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.

	Literacy: Writing Termly End Points 
	Children begin to understand that marks, drawings and writing can carry meaning. They are on track if they can give meaning to the marks they make, draw and talk about their ideas, begin to link some sounds to letters, write recognisable letters from their name or taught phonics, and attempt simple labels using their developing phonic knowledge. This secures the Strong Foundations priority of children developing the physical, language and phonics foundations needed for early writing.
	Children use their developing phonics and oral language to write for simple purposes. They are on track if they can hear and identify sounds in words, represent sounds with taught letters, write recognisable letters in sequence, write their name with increasing accuracy, and write simple labels or phrases linked to their play, stories and wider learning. This strengthens the foundations of writing by connecting spoken language, vocabulary, phonics, letter formation and meaningful mark-making.
	Children write for a wider range of purposes with increasing independence. They are on track if they can create simple texts such as cards, lists, invitations, tickets, story maps, captions, phrases and short sentences, spell words by identifying sounds and representing them with letters, form most recognisable letters correctly, and write simple phrases or sentences that can be read by others. This supports children to apply writing skills independently across learning and play and prepares them for the Writing ELG and transition into Year 1.

	


Writing Birth to Five 

At St George’s CE Primary writing is taught through the Talk for Writing Programme 


	Continues to give meaning to the marks they make as they draw, write, paint and type.
Starts to develop phonic knowledge by linking sounds to letters.
	Begins to use their developing phonic knowledge to write things such as simple labels.
Developing further phonic knowledge by linking sounds to letters, naming and sounding most of the letters of the alphabet, identifying letters and writing recognisable letters in sequence, such as in their own name.
	Continues to use their developing phonic knowledge to write things such as labels and captions. 
Begins to enjoy creating texts to communicate meaning for an increasingly wide range of purposes, such as making greetings cards, tickets, lists, invitations and creating their own stories and books with images and sometimes with words.
	Gains more confidence in using phonic knowledge to write things such as labels and captions. 
Continues to enjoy creating texts to communicate meaning for an increasingly wide range of purposes, such as making greetings cards, tickets, lists, invitations and creating their own stories and books with images and sometimes with words.
	Securely and independently using their developing phonic knowledge to write things such as labels and captions, progressing to simple sentences.
Independently creates texts to communicate meaning and create own stories and books with images and words. 
	Write recognisable letters, most of which are correctly formed. 
Spell words by identifying sounds in them and representing the sounds with a letter or letters. 
Write simple phrases and sentences that can be read by others

	St Georges Specific Writing Progression of Skills  

	Mark‑making with increasing control
Giving meaning to marks and drawings
Beginning to write some letters from own name
Beginning to represent initial sounds in writing
Understanding that writing follows a sequence
Developing an early pencil grip through Kinetic Letters red and green strands.  


	Writing own name using recognisable letters in sequence
Forming some letters correctly, though may be inconsistent
Writing CVC words using taught initial sounds and emerging phonics
Writing simple words and labels linked to play
Sequencing letters within words more clearly
Using a developing pencil grip for short writing tasks

	Writing own name accurately and consistently
Forming an increasing number of letters correctly
Securely writing CVC words using initial, middle and end sounds 
Writing words and short groups of words independently 
Writing dictated phrases with gaining confidence
Writing from left to right with increasing confidence
Maintaining a functional pencil grip for longer writing

	Forming most letters clearly and correctly
Writing independent phrases using phonic knowledge
Snuggling letter pairs and beginning to use spaces between words with support
Writing phrases on the line with increasing accuracy
Developing a more secure and controlled pencil grip




	Writing phrases independently for a range of purposes
Snuggling whole words and including spaces between words in most writing
Beginning to show an understanding of capital letters and full stops in dictated sentences
Sequencing ideas within writing
Securing an efficient pencil grip that supports fluency
Writing accurately on the line

	Writing dictated sentences using phonics confidently
Writing simple sentences independently that can be read by others
Independently snuggling words and spacing effectively within sentences
Using capital letters and full stops consistently
Sequencing ideas clearly within sentences
Maintaining fluent and accurate letter formation
Using a secure pencil grip for sustained writing

	




Handwriting 

St George’s CofE Primary follows 
The Kinetic Letters Handwriting Programme 
	[image: ]

	Literacy:
Writing ELG
	ELG
Writing 
Write recognisable letters, most of which are correctly formed. 
Spell words by identifying sounds in them and representing the sounds with a letter or letters. 
Write simple phrases and sentences that can be read by others

	Mathematics Educational Programme
Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes. 

	Mathematics Termly End Points 
	Children secure early number, pattern and shape foundations through practical exploration. They are on track if they can match, sort and compare objects, identify and describe simple sets, compare amounts, recognise and represent 1, 2 and 3, and begin to explore circles, triangles and shapes with four sides. This secures the Strong Foundations priority of children developing deep early understanding through practical experiences, mathematical talk, routines, repetition and careful use of representations.
	Children deepen their understanding of numbers to 10 and begin to compare, compose and describe quantities, measures and shapes more confidently. They are on track if they can work with numbers 4 and 5, explore 0, represent and compare numbers to 8, investigate mass, capacity, length, height and time, build 9 and 10, and recognise and explore 3D shapes. This strengthens children’s mathematical foundations by developing number sense, comparison, composition, mathematical vocabulary and reasoning through hands-on learning.
	Children apply their mathematical understanding more independently across numbers, shape, pattern and problem solving. They are on track if they can count and represent numbers to 20 and beyond, explore adding and taking away through how many now?, manipulate, compose and decompose shapes and numbers, share and group objects, visualise, build and map, and make connections across their learning. This supports children to apply mathematical knowledge confidently across learning and play, preparing them for the Number and Numerical Patterns ELGs and transition into Year 1.

	
Mathematics 

St George’s CofE Primary follows White Rose Maths with a specific focus taught each week
	White Rose Maths Focus
Match, Sort and Compare
Match objects
Match pictures and objects
Identify a set
Sort objects to a type
Explore sorting techniques
Create sorting rules
Compare amounts
Talk about measure and patterns
	White Rose Maths Focus
It’s Me 1,2,3
Circle and Triangles
1,2,3,4,5
Shapes with 4 sides
	White Rose Maths Focus
Alive in 5
Mass and capacity
Growing 6, 7 and 8

	White Rose Maths Focus
Length, height and time
Building 9 and 10
3d shapes
	White Rose Maths Focus
To 20 and beyond
How many now?
Manipulate, compose and decompose 
	White Rose Maths Focus
Sharing and grouping 
Visualise, Build and Map
Make Connections
Consolidation

	Mathematics ELG
	ELG 
Number
Have a deep understanding of number to 10, including the composition of each number
Subitise (recognise quantities without counting) up to 5
Automatically recall (without reference to rhymes, counting or other aids) number bonds to 5 and some number bonds to 10, including double facts
ELG
Numerical Patterns
Verbally count beyond 20, recognising the pattern of the counting system
Compare quantities up to 10 in different contexts, recognising when one quantity is greater than, less than or the same as the other quantity
Explore and represent patterns within numbers up to 10, including evens and odds, double facts and how quantities can be distributed equally

	Understanding the World Educational Programme
Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension

	Understanding the World Termly End Points
	Children begin to talk about themselves, their families, familiar people and their immediate environment. They are on track if they can join in with family customs and routines, talk about people who are familiar to them, show interest in different occupations, notice simple similarities and differences in people, places and objects, and begin to use simple technology or tools with adult support. This secures the Strong Foundations priority of building knowledge through first-hand experiences, stories, discussion, observation and carefully introduced vocabulary.
	Children develop a wider understanding of people, places, communities and the natural world. They are on track if they can talk about past and present events in their own lives and families, describe features of their immediate environment, notice similarities, differences, patterns and change in nature and living things, and use simple maps, plans or technology to explore and represent what they know. This strengthens children’s foundational knowledge by helping them connect personal experiences with new knowledge from stories, non-fiction, observation, visits, maps and discussion.
	Children apply their knowledge to compare communities, environments, living things and changes over time. They are on track if they can describe similarities and differences between themselves, families, cultures and traditions, talk about different religious or cultural communities, explain how environments vary, make observations of animals and plants, talk about why changes happen, and use technology with adult supervision to create, explore or find information. This supports children to use knowledge and vocabulary confidently across learning and play, preparing them for the Past and Present, People, Culture and Communities and The Natural World ELGs.

	Understanding the World Birth to Five:

People and Communities

The World

Technology 

	People and Communities 
Enjoys joining in with family customs and routines
Shows interest in the lives of people who are familiar to them
Beginning to have their own friends

	People and Communities 
Talk about the lives of the people around them and their roles in society. 
Shows interest in people with different occupations and ways of life indoors and outdoors
The World 
Looks closely at similarities, differences, patterns and change in nature
and living things
Technology
Completes a simple program on electronic devices
Selecting and using everyday items
	People and Communities 
Talks about past and present events in their own life and in the lives of family members

The World 
Knows about similarities and differences in relation to places, objects, materials
Technology
Uses ICT hardware to interact with age‑appropriate computer software

	People and Communities 
Knows that other children do not always enjoy the same things, and is sensitive to this
Knows about similarities and differences between themselves and others, and among families, communities, cultures and tradition
Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read in class. 
Technology
Can create content such as a video recording, stories, and/or draw a picture on screen
	The World 
Makes observations of animals and growing crops. Explains why some things occur, and talks about changes
Talks about the features of their own immediate environment and how environments might vary from one another 
Technology
Develops digital literacy skills by being able to access, understand and interact with a range of technologies


	The World 
Makes observations of minibeasts and plants and explains why some things occur, and talks about changes

Technology
Can use the internet with adult supervision to find and retrieve information of interest to them
Ask questions collectively to find answers using the internet 


	Cooking 
	Cooking 
Veggie people – cucumber bodies, carrot legs, pepper arms
	Cooking 
Baker role play – baking bread rolls 
	Cooking 
Traffic‑light fruit kebabs (green grape, pineapple, strawberry)

	Cooking 
African fruit salad – mango, papaya, pineapple, banana

	Cooking 
Fresh fruit jam on toast – mash berries and spread

	Cooking 
Cress sandwiches 

	
RE
At St George’s CE Primary we follow Discovery RE

Key celebrations throughout the year 

	Discovery RE Focus
Special People 

Key Question 
What makes people special? 

Harvest festival 

	Discovery RE Focus
Christmas 

Key Question 
What is Christmas?


Diwali
Bonfire Night

	Discovery RE Focus
Celebrations

Key Question 
How do people celebrate?

Valentines Day (Art link)
Chinese New Year 
Holi
St Patrick’s Day 
	Discovery RE Focus
Easter 

Key Question 
What is Easter?


Eid al-Fitr
St George’s Day 
	Discovery RE Focus
Story Time

Key Question 
What can we learn from stories?

Eid al-Adha
	Discovery RE Focus
Special Places

What makes places special?

	Understanding the World ELG
	ELG 
Past and Present 
Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class. 
Understand the past through settings, characters and events encountered in books read in class and storytelling.
People, Culture and Communities 
Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps. 
Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and (when appropriate) maps.
The Natural World
Explore the natural world around them, making observations and drawing pictures of animals and plants. Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been read in class. 
Understand some important processes and changes in the natural world around them, including the seasons and changing states of matter.

	Expressive Art and Design Educational Programme
The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.

	Expressive Art and Design Termly End Points 
	Children begin to explore materials, tools, songs, dances and imaginative play with growing confidence. They are on track if they can use simple tools and materials to explore their ideas, join in with familiar songs and dances, engage in imaginative play based on their own or first-hand experiences, and use available resources or imaginary props to support play. This secures the Strong Foundations priority of giving children rich first-hand experiences, adult modelling, vocabulary and opportunities to communicate ideas creatively through music, movement, role play and materials.
	Children develop their own creative ideas through experimentation, representation and response. They are on track if they can use their growing knowledge of tools and materials to explore interests, respond imaginatively to artworks and objects, create representations of real and imaginary ideas, people and events, and build a wider collection of songs, dances and creative experiences. This strengthens children’s foundational knowledge by helping them practise techniques, make choices, express ideas, talk about their creations and connect creative work to stories, experiences and wider curriculum learning.
	Children use materials, movement, music, drama and imaginative play with increasing independence and intention. They are on track if they can choose particular movements, sounds, instruments, colours and materials for their own purposes, make music in different ways, combine art forms such as drawing and talking, moving and singing, or making and dramatic play, and work cooperatively to create and act out stories or narratives. This supports children to apply creative knowledge, skills and vocabulary independently, preparing them for the Creating with Materials and Being Imaginative and Expressive ELGs.

	Expressive Arts and design Birth to Five 

Creating with materials
Being Imaginative and Expressive 

	Creating with Materials 
Beginning to use tools and materials to explore their interests and enquiries and develop their thinking
Join with familiar/taught songs and dances. 
Being Imaginative and Expressive
Engages in imaginative play based on own ideas or first hand or peer experiences
Plays alongside other children who are engaged in the same theme

	Creating with Materials 
Uses their increasing knowledge and understanding of tools and materials to explore their interests and enquiries and develop their thinking
Begins to build a collection of songs and dances. 
Being Imaginative and Expressive
Uses available resources to create props or creates imaginary ones to support play
Responds imaginatively to art works and objects




	Creating with Materials 
With support, develops ideas through experimentation with diverse materials to express and communicate their discoveries and understanding.
Being Imaginative and Expressive
Creates representations of both imaginary and real‑life ideas, events, people and objects

	Creating with Materials 
Develops their own ideas through experimentation with diverse materials to express and communicate their discoveries and understanding.
Being Imaginative and Expressive
Chooses particular movements, instruments/ sounds, colours and materials for their own imaginative purposes
Initiates new combinations of movements and gestures in order to express and respond to feelings, ideas and experiences

	Creating with Materials 
Makes music in a range of ways, e.g. plays with sounds creatively, plays along to the beat of the song they are singing or music they are listening to.
Being Imaginative and Expressive
Uses combinations of art forms, e.g. moving and singing, making and dramatic play, drawing and talking, constructing and mapping
Introduces a storyline or narrative into their play


	Creating with Materials 
Expresses and communicates working theories, feelings and understandings using a range of art forms, e.g. movement, dance, drama, music and the visual arts.
Being Imaginative and Expressive
Plays cooperatively as part of a group to create, develop and act out an imaginary idea or narrative


	Artist specific focus
	Exploring Materials, Tools, and Observation

Key skills children develop
Looking closely and carefully at themselves and others
Recognising details such as eyes, hair, face shape, skin tone and features
Exploring a range of tools (pencils, crayons, chalks, felt tips, paint)
Learning how different tools make different marks
Selecting tools intentionally for a purpose
Beginning to control tools with increasing confidence
Experimenting with line (straight, curved)
Representing ideas through drawing
Talking about choices made: tools, colours, marks
Developing confidence to create without pressure for perfection
Core learning experiences
Self‑portraits using mirrors
Trialing tools before choosing which to use
Comparing marks made by different materials
Revisiting drawings to notice changes over time

	Andy Goldsworthy – Placement, Arrangement, and Working with Materials
Key skills children develop
Observing natural materials closely (leaves, sticks, stones, conkers)
Noticing shape, colour, size, and texture in the environment
Selecting materials intentionally
Placing materials carefully rather than randomly
Arranging objects in lines, circles, and simple patterns
Understanding spatial language: next to, on, around, under, in a line
Exploring pattern and repetition
Creating images without drawing
Understanding that art can be temporary
Working collaboratively and negotiating space
Talking about choices and changes (e.g. wind, rain, time)



	Lowry - People, Places, and Representation

Key skills children develop
Using simple shapes and lines to represent people
Drawing figures (heads, bodies, legs)
Beginning to show movement (walking, standing)
Placing people within an environment
Representing familiar places (streets, buildings)
Using a limited colour palette
Talking about what they can see in artwork
Developing confidence to draw recognisable image


	Kandinsky – Line, Shape, and Colour Exploration

Key skills children develop
Exploring line (straight, curved, wavy, zigzag)
Exploring shape freely (circles, triangles, squares)
Using colour expressively rather than realistically
Creating abstract marks and patterns
Responding to music or movement through mark‑making
Understanding that art does not always have to look “real”
Talking about colours, shapes, and marks they have made





	Van Gogh – Mark‑Making, Texture, and Landscape

Key skills children develop
Using brushstrokes to make marks
Creating texture with paint
Painting large areas confidently
Making repeated marks to show grass, fields, sky
Exploring movement through paint
Using colour to represent nature
Beginning to understand simple foreground and background

	Eric Carle – Texture, Collage, and Construction

Key skills children develop
Creating texture using painted paper
Painting with a purpose
Cutting and tearing paper with increasing control
Constructing images from shapes
Layering materials to build a picture
Following a creative process (paint → cut → assemble)
Combining colour, texture, and shape intentionally
Developing fine motor skills through collage
Talking about their artwork and explaining choices




	Expressive Arts and Design ELG
	ELG 
Creating with Materials 
Safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function.
Share their creations, explaining the process they have used. 
Make use of props and materials when role playing characters in narratives and stories.
Being imaginative and Expressive
Invent, adapt and recount narratives and stories with peers and their teacher. 
Sing a range of well-known nursery rhymes and songs. 
Perform songs, rhymes, poems and stories with others, and (when appropriate) try to move in time with music.

	Educational Visits and Enrichment
	Photos from home 
Visits from parents 
Nature walk around school to search for signs of autumn 
Gathering Autumn artefacts 
	Visit from fire fighters/doctor/nurse
Doctors surgery visit 
Toothbrush and toothpaste distribution 
Diwali
Christmas
Nativity  


	Transport spotting 
Chinese New Year celebrations 

	Nature walks around school to search for signs of spring. 
Animal Man visit

	Planting  
Farm shop
Farm Fun Day - Dress up day  
	Minibeast hunt in the outdoor area 
Caterpillars 
Ash End House farm trip 
Transition to Year 1 
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5 [Review use of Anima posiions Fisher Famiy & Squier Monkey Smile targets in 38T Snuggling Target leters 38T-a
6 [Review/Check Wriing Positons Sider Family PencilPick Up/Pencl Checks Snugglng Target leters 38T-2
Focus: Strength & Dexterity Focus: Pairs & Numbers Focus: Pencil Hold Maintenance Focus: Snuggling/spacing
7 | Review provision/Se Srength argets | Pushing Numbers Review Penci Hold progress Doodle Traislpatiers
8 [Review/Check Wriing Posilons Puling Numbers Penci Helpers: review use Doodle Traislpatiems
3 [Roview use of Anmal positons Tumper Famiy: Target pars Monkey Smile fargets in 36T Snugging/spaing pars
10 | Intograte Coln-challenge/Finger Workoul | Abracadabra Family-Targel pars PenclPick Up/Pendl Checks Snuggling/spacing pairs
1 [ Fand sirengih/Dexterly targels Window Cleaner Family: Targel pais | Penci Pk Up/Pencl Checks Snuggingispacing pars
12 [ Set Strengih targets for holday Fisher Famiy & Squier: Target pairs | Penci Pick Up/Pendi Checks Snuggingspacing pairs
Focus: Strength/ Writing Position ___ Focus: Capitals & words Focus: Pencil Pick Up routine Focus: Snuggling/spacing
1| Review provision/Set Strength targefs | Sider Farmiy. Target pars Review Penci Hold progress ‘Snugglingispacing pais
2 | Review/Check Wring Positons Capitals Straight Ines group PencilPick Up/Penci Checks Snugging/spacing
3 [Review use of Animal posiions Capitals: Curved lines roup Monkey Smile targets n 38T Snugging/spacing
4 | integrate Coin-challenge/Finger Workoul | Captas: Lines then Curves grou PenclPick Up/Pencl Checks Snugging/spacing
5 [Review/Check Wriing Positons Capitals: Slding nes group Monkey Smile targets n 38T Snugging/spacing
6 [Hand strengihDexteriy targets ‘Abracadabra Fam & HF words st 1 | Penci Pick Up/Pencl Checks Snugging into words
Focus: Strongth & Dextority Focus: Words & Numbers Focus: Pencil Hold Maintnance Focus: Snugging words
7 | Review provision/Set Stenglh lrgets | Windov, Cleaner Fam & HF words List 2_| Review Penci Hold progress. ‘Snugging nto words
8 [Review/Check Wriing Posilons Sauirter and HF words List3 Penci Helpers: review use Snugging Into words
9 [Review use of Animal posions Fisher Fam and HF words Ust 4 Monkey Sile targets in 38T Snuggling Into words
0 [ Hand strengthiDexterly targels Sider Fam & HF words List5 PenclPick Up/Pencl Checks Snugging Into words
1 | Intograte Con-challenge Pushing Numbers Monkey Smile targets in 38T Feeling Flow ails
2 [Set Strengh targets for holday Fuling Numbers enai Pick Up/Penal Checks Foeing Flow bails





